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THE COMPETENCE INTEGRATION OF LANGUAGE PROFICIENCY IN
FOREIGN LANGUAGES TEACHING PROCESS

Summary.

The increase of language proficiency quality requirements of higher educational institutions’ graduates determines the
integration of new technologies and the world practice experience in teaching foreign languages. Thus, this article considers some
actual issues within the framework of language competence and proficiency. First of all, we have tried to define the Uzbek education
model integration in accordance with the National test level system of Language Assessment and the qualification requirements’
characteristics for foreign language proficiency. To achieve the ultimate goal of language learning and acquisition it is necessary to
characterize the content of competences ’various types formed in the language classes. Therefore, we have posed the main aspects of
communicative competence, linguistic competence, sociolinguistic competence and we have also proposed to consider intercultural
competence, compensatory competence, and discursive competence. However, there has been a need for rethinking the structure
and the content of professionally-oriented foreign language competence, as the role and possibility of language teaching in the
professional qualities’formation of a specialist in the specific context of his professional activities have not been fully disclosed. From
this point of view higher educational institution graduate s professional competence should include additional components related
to professional areas and appropriate genres and interaction modes. Thus, the modern trend in obtaining language proficiency for
professional development aims requires a radical change in the componential structure of professionally-oriented foreign language
competence and instructional materials’ modification in the process of teaching foreign languages.

Key words: integration; language proficiency, educational standards,; competences.

The rapid development of the education systems
and related processes, development and introduction
ofnewtechnologiesintothe worldpractice, integration
of the Uzbek model of education according to the
Bologna Declaration into the European educational
space determine the increase of the requirements for
the quality of language proficiency of graduates of
higher educational institutions.

First of all, it is necessary to consider the
requirements for a specialist and identify the tasks

that a graduate solves in his/her professional activity.
In other words, we will try to create a professional
portrait of a specialist within the framework of
language competence.

The term “portrait of a specialist” is interpreted
in different ways: in some cases, it refers to the
characteristics of typical tasks, in other cases it
is a list of activities, and thirdly — the totality of
professional knowledge, skills and abilities. We
can produce the professional portrait of a specialist
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based on the State Educational Standards (SES) [1],
Common European Framework of Reference
(CEFR) and other regulatory educational documents.

(]
A
In Uzbekistan, in accordance with the National

test level system of Language Assessment [2] the use
of the CEFR is implemented as follows (Table 1).

Table 1

The national test level system of language assessment

Level Level of Uzbek educational system
Proficient User |C 1 Philological higher education, Master’s Degree, Doctorate Degree

Independent User |B 2 | Higher education
B 1+ |Language academic lyceum
B 1 Academic lyceum and professional college

Basic User A 2+ | Special language secondary school

A2 Secondary school
A 1+ | Special language elementary school
Al Elementary school

So, in the State Educational Standard to FLT the
undergraduates of the non-linguistic institutions
must achieve B2 level of language proficiency.

At the same time, the requirements for the level
of competences are described in the State Education
Standards in general terms and are not reflected in
the qualification requirements for foreign language
proficiency. In our opinion, the requirements need
some additions, namely: graduates should be able
to communicate fully with business partners on
professional and general cultural topics, negotiate,
make reports, carry out international projects,
banking and stock exchange operations, work with
foreign economic documentation and business
correspondence, critically analyze the economic
literature, research business technologies and
proposals coming to them, carry out oral and written
translation from a foreign language into their native
and from native into a foreign one.

To achieve the ultimate goal of language learning
and acquisition is necessary to characterize the
content of various types of competences formed in
the language classes at non-language universities.

Communicative competence 1is the ability
of a learnt language to perform speech activity
in accordance with the goals and situation of
communication within the particular field of activity
[3]. It is based on a complex of skills that allow to
participate in professional communication in its
productive and receptive forms. The communicative
competence is also based on a number of other
competences.

Linguistic competence is grasping knowledge of
a language system, rules of functioning of language
units in speech, and the ability to understand other
people’s thoughts and express own opinion and
points of view in oral and written form using this
system. It supposes mastering a certain amount of
formal linguistic knowledge and corresponding
skills associated with various aspects of a language —
vocabulary, phonetics, grammar. This raises the
question of what terms, grammatical structures,

intones are necessary for a person of a particular age,
profession, etc., to ensure professionally-oriented
interaction in the target language [4]. In this regard
it is interesting to compare the language contents
offered in the domestic and international textbooks in
the context of studying various topics and situations.
Certainly, terms, grammatical constructions, intones,
etc. are studied for the purpose of transforming
them into meaningful statements, i.e. they have a
pronounced verbal and professional orientation.
Thus, it can be said that the emphasis of teaching is
made not on a language as a system, but on speech.
However, speech is always situational, and, the
situation, in turn, is determined by the place and
time, characteristics of the audience — partners in
communication, purpose of communication, etc. To
adequately solve the problems of communication
in each specific case, in addition to linguistic
competence, we need sociolinguistic competence.

Sociolinguistic (language activity) competence
means knowledge of the ways of forming and
formulating thoughts with the help of a language that
provide the opportunity to organize and implement
a speech action (to realize a communicative
intention), and also the ability to use such methods to
understand other people’s thoughts and express their
own judgments [5]. It also means the ability to use a
language in a speech act. This type of competence is
also called by some researchers a sociolinguistic type,
trying to emphasize the ability inherent in the holder
of such a competence to choose a necessary linguistic
form and mode of expression, depending on the
conditions of a speech act: situation, communicative
goals and intentions of a speaker. To learn this, it is
important for a trainee to know the semantic features
of words and expressions, their change depending on
a style and nature of communication, the effect that
they can have on an interlocutor.

Summarizing all of what has been said, we
conclude that sociolinguistic competence and the
issues of verbal and linguistic admissibility have
much in common. The question arises as to when
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can the formation of this competence begin? First
of all, it starts at the stage of selection of linguistic
and speech material, but this, as a rule, is the
responsibility of the authors of textbooks. When
teaching phonetics, vocabulary, grammar in a
communicative context, a teacher will certainly have
more than one opportunity to take into account and
form the sociolinguistic experience of the trainees,
provided that the teacher has this competence himself/
herself. The analysis of any authentic material gives
a lot of examples, valuable in practical as well as
in developing and educational aspects. Language
reflects the characteristics of people’s lives. Studying
the diversity of expression plans, one can understand
and learn a lot about the culture of different countries
of the language being studied. All this leads us to the
necessity of forming intercultural competence.

Intercultural competence is a tool for educating
an internationally oriented person who is aware of
the interdependence and integrity of the world, the
need for intercultural cooperation in solving global
problems of mankind. Just like sociolinguistic
competence, it permeates the whole process of
learning a foreign language. Let us give some
examples. We all know the words denoting colors:
blue, black, white, yellow, etc. Such nouns as
“pages”, “collar”, “market”, “lies”, etc. are also often
used. However, if in the lecture the students are asked
to compose word combinations which are the most
popular and meaningful in the culturological aspect,
then with the word “pages” the majority would call
the word “white” (white), and what is meant by the
expression “yellow pages” (Yellow pages), it implies
advertising directories compiled on the list of types
of household services provided, unknown to many
people at all. Approximately the same picture would
be with the expressions “white/blue collars”. The
phrase “I am going to the drugstore to buy a pen”
does not seem strange to anyone who knows that in
America you can buy not only medicines, but also
postal and writing supplies, chocolate, etc. in the
pharmacy. Knowledge of background, nonequivalent
vocabulary is necessary not only for translators,
but for all those who want to reach the level of an
independent or competent user in a foreign language.
This will help to avoid misunderstandings at the
level of interpersonal communication, often due to
ignorance of socio-cultural characteristics.

Thus, intercultural competence implies students’
knowledge of the national and cultural features of
social and speech behavior of the native speakers:
their customs, etiquette, social stereotypes, history
and culture, as well as the ways to use this knowledge
in the process of communication. The formation of
such competence in ESP classes is carried out in the
context of a dialogue of cultures, taking into account
differences in the sociocultural perception of the
world and ultimately contributes to achievement
of intercultural understanding between people and
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formation of a “secondary linguistic personality” for
occupational purpose.

Social competence manifests itself in desire
and ability to enter into communication with other
people, in the ability to orientate in the situation of
professional communication and build statements
in accordance with the communicative intent of a
speaker and the situation. This kind of competence is
also called pragmatic competence, the aim of which
is to emphasize the ability of a speaker to choose the
most effective way of expressing thoughts depending
on the conditions of a communicative act and goal
[6]. It is very important here to create a sense of
tolerance or, in other words, a sense of willingness to
listen and understand a point of view that is different
from yours. Here the principle “Who is not with us,
that is against us” does not work, but may harm.

Compensatory competence is the competence
using which a student can fill gaps in mastery of a
language, as well as verbal and social experience
of communication in the foreign environment.
Possession of it enables to:

— while reading: a) anticipate the content of a text
by its name, genre, table of contents in the book;
b) guess the meaning of unfamiliar words, relying
on the context, theme, situation; ¢) while referring to
the dictionary, choose a correct meaning of a desired
word; d) guess the meaning of an unfamiliar word
from the familiar elements of its structure (root,
suffix, etc.) [7];

— while listening: a) guess the meaning of a word,
phrase, relying on the context; b) during interpersonal
contact, address a partner for help (for example, ask
to repeat what has been said) [8];

— while speaking: a) simplify a phrase, relying
on known words, patterns of speech and structure of
its construction; b) make corrections in own speech
using expressions like “Ok, I’ll express it otherwise”,
etc. [9].

Discursive competence (from the French
discours — speech) means a student’s ability to use
certain strategies for constructing and interpreting
a text. The concept of discourse means coherent
text, a super-phrasal unity. The difference between
a text and discourse is as follows: if the text is
understood as an abstract-formal construction, then
under discourse the texts generated as a result of
communication are understood [10]. Consequently,
discourse is such a speech product, which along
with linguistic characteristics has extra linguistic
parameters, reflecting the situation of communication
and characteristics of participants in communication.
Discursive competence is the knowledge of the
features inherent in different types of discourses, as
well as ability to generate discourses in the process
of communication. The most common types of
discourses in the educational and professional sphere
of communication are a report, message, discussion,
an inquiry, etc. [11].
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Subject competence is the ability to orient in the
content framework of professional communication
in the certain sphere of professional activity, in our
case, in economics.

Professional competence acquired in the course of
university studies is extremely important. It provides
the ability for successful professional activity and
includes: a) knowledge in the field of economics,
politics, statistics, and other sciences relevant to
professional activities; b) skills to organize analytical
and project activities and manage processes of
professional activities; ¢) communicative skills,
foreign language skills (professional terms and
concepts in English); d) personal qualities that ensure
the effectiveness of professional work (responsibility,
politeness, exactingness, etc.).

However, there has been a need for rethinking
the structure and content of professionally-oriented
foreign language competence, as the role and
possibility of language teaching in the formation of
professional qualities of a specialist in the specific
context of his professional activities have not been
fully disclosed.

Thus, the modern trend in obtaining language
proficiency for professional development aims requires
a radical change in the componential structure of
professionally-oriented foreign language competence
and modification of instructional materials for foreign
language departments. In this view professional
competence of a graduate of the higher educational
institution should include additional components
related to professional areas and appropriate genres
and interaction modes. Teaching and learning process
should be oriented toward the profile of the specialty
on the basis of the competence-based approach aimed
at enabling students to independently solve cognitive,
communicative, organizational, and professional
issues.

Buxopucrti JgitepatypHi x:xepesia

1. TocynapctBennsie  OOpasoBarenbhbie  Crangap-
Thl Beicmiero OOpasoBanusi: nocranosnenue Kabunera
MunuctpoB Pecnyonuku Y36ekucran ot 10 suB. 2015 T
Ne 3. C3 PY, 20151, Ne 2, ct. 21.

2. lonoxeHue o MOpPSAKE ONPEAENICHHUs YPOBHS 3Ha-
HHSI FHOCTPAHHOTO SI3bIKa M BBIIAYM KBaNIU()UKALMOHHO-
ro ceprudukara: nocraHoBneHue Kadunera MuHuCTpoB
Pecnyonuku Y3oekucran ot 31 nmexad. 2013 1. Ne 352
(ITpunoxenne Ne 1).

3. Savignon S.J. Communicative competence: Theory
and Classroom Practice, 1997. 288 p.

4. Panferova 1V. Specific Peculiarities of Practical
Teaching English Grammar at Non-Language University.
European journal of education and applied psychology.
Austria : EastWest, 2015. No. 2. P. 58-63.

5. Pucxynosa K. Cucrema (GopMUpOBaHHS COLHO-
JIMHTBUCTUYECKOH KOMIIETEHIMH OyAyluX y4uTenen
AHTIIMHCKOTO SA3BIKA: JIC. ... JOK. Tel. HayK. TaIlkeHT :
V3['YMS, 2017. 260 c.

)
AN

6. Imumpuenxo H.A. ®opMupoBaHHE KOMIETEHTHO-
r0 CIENUANUCTa B MpOlecce OOyYEeHUs MHOS3BIYHOMY
obmenuro. Monoooii yuenviii. 2012. Ne 1. T. 2. C. 83-85.

7. Morrow K., Schoker M. Using Texts in a Com-
municative Approach. ELT Journal. 1987. Vol. 41, Ne 4.
P. 248-256.

8. Jacob G. Extensive Reading and Listening in the
L2 Classroom. URL: http://www.academia.edu.

9. Moiran S. Enseigner a comminiquer en langue
etrangere. Paris, 1990. 188 p.

10. Flowerdew L. Corpus-based Analysis in EAP: Ac-
ademic Discourse. London : Longman, 2002. P. 95-114.

11. Brown G., Yule G. Discourse Analysis. Cam-
bridge : CUP, 1983. 288 p.

References

1. Gosudarstvennyye Obrazovatel’nyye Standarty
Vysshego Obrazovaniya [State Educational Standards of
Higher Education]. Postanovienie Kabineta Ministrov
Respubliki Uzbekistan ot 10.01.2015 g. Ne 3. SZRU.2015.
No. 2, st. 21. — Resolution of the Cabinet of Ministers of
the Republic of Uzbekistan of 10 Jan. 2015, No. 3. SZ RU,
2015, No. 2, Article 21.

2. Polozheniye o poryadke opredeleniya urovnya
znaniya inostrannogo yazyka i vydachi kvalifikatsion-
nogo sertifikata [Regulation on the procedure for deter-
mining the level of knowledge of a foreign language and
the issuance of a qualification certificate]. Postanovienie
Kabineta Ministrov Respubliki Uzbekistan ot 31.12.2013
g. No. 352 (Prilozheniye No. 1) — Resolution of the Cabi-
net of Ministers of the Republic of Uzbekistan dated De-
cember 31. 2013 No. 352 (Appendix No. 1).

3. Savignon, S.J. (1997). Communicative competence:
Theory and Classroom Practice. 288 p.

4. Panferova, L1.V. (2015). Specific Peculiarities of
Practical Teaching English Grammar at Non-Language
University. European journal of education and applied
psychology. Austria. No. 2. P. 58-63.

5. Riskulova, K. (2017). Sistema formirovaniya
sotsiolingvisticheskoy kompetentsii budushchikh uchite-
ley angliyskogo yazyka [The system of formation of so-
ciolinguistic competence of future teachers of the English
language]. Doctor s thesis. Tashkent. 260 p.

6. Dmitriyenko, N.A. (2012). Formirovaniye kompe-
tentnogo spetsialista v protsesse obucheniya inoyazych-
nomu obshcheniyu [Formation of a competent specialist in
the process of teaching foreign language communication].
Molodoy uchenyy — Young scientist. No. 1. P. 83-85.

7. Morrow, K., & Schoker, M. (1987). Using Texts in
a Communicative Approach. ELT Journal. Vol. 41. No. 4.
P. 248-256.

8. Jacob, G. Extensive Reading and Listening in the
L2 Classroom. Retrieved from: http://www.academia.edu.

9. Moiran, S. (1990). Enseigner a comminiquer en
langue etrangere. Paris, 188 p.

10. Flowerdew, L. (2002). Corpus-based Analysis in
EAP: Academic Discourse. London. P. 95-114.

11. Brown, G., & Yule, G. (1983). Discourse Analysis.
Cambridge. 288 p.

G



W)

o
i Ocsita Ta po3BHTOK 06aapoBaHoi 0cobHCTOCTi

ITandroposa 1.B., Tomuani JI.B. Komnerentnicna
iHTerpamisi MOBHOI MiATOTOBKM B Ipolneci HABYaHHSA
iHO3eMHUM MOBaM.

Amnoraris.

CyuacHi eumoeu 00 AKOCMI 60100IHHA MOBOK )
BUNYCKHUKIG 3aKAA0I8 GUWOT OCBIMU 3YMOBIIOIONDb
iHmezpayiro HOBUX MexHon02ll 1 c8imosull 00C8id
BUKIAOAHHA [THO3eMHUX MO08. Y cmammi po3ensuy-
mo 0esKi axmyanvHi AUMAHHA 8 PAMKAX MOBHOI
Komnemenyii ma 60100iHHA MO080I0. Busnaueno in-
meepayiio y36eybkoi moodeni oceimu 6i0n08ioHO 00
Hayionanvnoi cucmemu mecmyganusa ma pieHi Mos-
HOI KoMnemeHylii, MOGHOI cucmeMu OYIHIOBAHHS MdA
Xapaxmepucmux Keaii@ikayiunux eumoe. /s 0o-
CACHeNHs KIHYe8ol Memu 6UGUEHHSA Ui OC80ECHHS MOBU
HeOOXIOHO cxapakmepuzyeamu 3Micm pIZHUX 6U0I8
KoMnemeHyil, wo opmyomscs 8 npoyeci HaguaHHs.
IHO3eMHUM mosam. Y cmammi po3ensanymo 20106H1
acnekmu KOMYHIKAMUGHOI KoMnemenyii, 1iH28icmuy-
HOI KoMnemeHyii, COYioNIHeBICMUYHOI KOMNemeHYIl.
Hocniooiceno nioxoou 00 Gopmysanus MidcKyIbmyp-
HOI KomMmnemeHyii, KOMNEeHCAmoOpHOO KOMnemenyii,
OuckypcugHoi komnemenyii. Bunukae HeoOXiOHicmb
Wooo NepeoCMUCIeHHs CMPYKmypu ma 3Micmy
npogeciuno-opicHmosanoi komnemenyii 'y cepi
IHO3eMHUX MOB, OCKINbKU POJib | MOJCAUBICMb GUKIA-
OauHs mosu y opmysanni npogeciinux sxocmell
Gaxisys 6 KOHKPEMHOMY KOHmMeKCcmi 11020 npogeciii-
HOT OistnbHOCMI He Oynu yinkom poskpumi. ¥ yvomy
KOHmeKcmi npoghecitina KomnemenmHicms 6UNYCKHU-
KA 3aK1a0y U0l 0c8imu Mae eKao4amu 000amKosi
KOMNOHEHMU, Wo nepeddauarwms nesHi npoghecitti
eany3i ma 8i0n0BIOHI KoMRemenyil, a MaKoxtc cnoco-
ou ix 63aemodii. Takum wunom, cyuacHa meHoeHYis
MOBHOI Mi020MOGKU 3 Memol npogheciinoco po3-
BUMKY BUMAAE OOKOPIHHOI 3MIHU 8 KOMHOHEHMHOT
cmpykmypi npogeciiino-opicHmoganoi KomnemeHyii
ni0 4ac GUBYEHHs THOZEMHUX MO8, MOOuQikayii Ha-
B8UANbHUX Mamepianié 1 NnpakmuuHoi inmezpayii 6
npoyeci Ha84aHHs IHO3EMHUM MOBAM.

Knrouosi cnosa: inmeepayis, moena nidcomoexa;
OCBIMHI cCmanoapmu, KoMnemeHuyii.
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Mandgeposa U.B., Tomuanu JI.B. KomnerenTHocT-
Hasl MHTErpanus si3bIKOBOI MOJATOTOBKH B Ipolecce
U3yYeHUS] HHOCTPAHHBIX SA3bIKOB.

AnHOTanMs.

Coepemennvie mpebdosanus K Kauecmey 61a0enusl s3ol-
KOM Y @bINYCKHUKOB GbICUUUX VUEOHBIX 3a6e0eHull 00ycaa-
BIUBAIOM UHMESPAYUIO HOBIX MEXHONOULl U MUPOBOLL
OnbIM NPeno0asanus UHOCMPAHHLIX A3bIK06. B cmamve
PACCMampusaiomcs HeKomopbvle axmyaibhvle 60npochl
8 PAMKAX A3bIKOGOU KOMHEMEHYUU U 61A0CHUs. S3bIKOM.
Onpeoenena unmezpayus y30eKcKkoll Mooenu 00paz068aHus
8 coomsemcmeuu ¢ Hayuonanvnoui cucmemori mecmiui-
POBAHUSL HA YPOBHE A3LIKOGOU KOMNEMEHYUl, A3bIKOGOU
CUcmeMou OYeHUBAHUsL U XAPaKmMepucmux Kearugura-
YUOHHBIX mpebosanutl. s 00CmudiceHus: KoHeuHoU yeu
U3ydenusl U OCB0€HUsl SI3bIKA HEOOXOOUMO OXaApaKmepi-
308amb cooepoicanue PAIUUHbIX U008 KOMNEemeHyut,
popmupyiowuxcst 6 npoyecce 00yUeHUs. UHOCMPAHHBIM
A3vikam. B cmamve paccmompenvl ocHosHvie acnexkmul
KOMMYHUKAMUBHOU  KOMREMEHYUY, TUHSBUCTHUYECKOU U
coyuonunesucmuyeckotl - komnemenyuti.  Paccmomperivl
100X00bl K (HOPMUPOBAHUIO MENCK)TTbIYPHOU KOMNEMEH-
Yuu, KOMNEHCAMOPHOU  KOMHEMmeHYuu, OUCKYPCUBHOLL
Komnemenyuu. Bosnuxaem neobxooumocms nepeocmbvic-
JIeHUsL CIMPYKIMYPbl U COOEPIUCAHUS NPOGHecCUOHATLHO-
OpUEHIMUPOBAHHOU KOMHEMeHYuu 8 001acmu UHOCHpan-
HBIX S3bIKO8, NOCKONLKY POTb U 603MOJICHOCb NPEnooasa-
HUsl A36IKA 8 (POPMUPOBAHUU NPODECCUOHATLHBIX KAYeCTE
Cneyuanucma 6 KOHKpemHoM KOHMeKcme e2o npogeccii-
OHANLHOU 0esTMENLHOCTU He ObLIU NOTHOCHIbIO PACKDbI-
mul. [Ipogheccuonanvras KOMNEmMeHmHOCMb 6bINYCKHUKA
8bICULE20 YHEOHO20 3a6€0eHUsl DONNCHA BKIIUAMb 8 cebsl
OONOTHUMENbHbIE KOMNOHEHMbL, A4 MAKICe CHOCODAM UX
ezaumooeticmeus. CospeMeHHas MeHOeHYUs: SA3bIKOGOU
10020MOBKU C YeNbi0 NPOPECCUOHATLHOLO PA3BUINUSL Tpe-
Oyem KOpeHHO20 UMEHEeHUs 8 KOMNOHEHMHOU CIPYKIype
npoGhecCcUoOHaTbHO-OPUESHIMUPOBAHHOU KOMNEMeHYUU npu
U3yueHuy UHOCMPAHHBIX SI36IK08, MOOUDUKAYUL VICOHBIX
Mamepuanos u NpaKmuyeckol unmezpayuu 8 npoyecce
00y uenUss UHOCMPAHHBIM A3bIKAM.

Knrouesvie cnosa: unmezpayusi; s1361k06as. n0020Mo8-
Ka, 06pazosamenvHvle CMandapmol; KOMREMeHyuu.



